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RESUMEN

Antecedentes:

Este estudio se desarroll6 motivado por las situaciones y fragilidades propias
del contexto de una IE, que representa las realidades de las Practicas Pedagdgicas
ante la diversidad de estudiantes; distantes de ser interdisciplinares. Estas
fragilidades fueron reveladas en la Declaracion de Jomtien (UNESCO, 1990);
reafirmadas en el Foro Mundial sobre Educacion, en Dakar (UNESCO, 2000) y
divulgada por la UNESCO, en el Temario abierto sobre educacion inclusiva
(UNESCO, 2004). En estos escenarios se han expuesto, problemas de
discriminacion de disimiles maneras, una de ellas, relacionada directamente con las
practicas desarrolladas por los docentes y otros agentes socioeducativos en los
contextos escolares.

En este escenario, las practicas pedagdgicas se venian orientando desde la
planeacion direccionada por la seleccion, organizacion y desarrollo de contenidos
centralizados en estandares de competencia. Contextos de planeacion,
caracterizados

Fundamentar tedrica, epistemolégica y metodoldégicamente esta
investigacién, implicé la revision de documentos, traducidos en luces hacia la
comprension y reflexion en los desarrollos de este estudio; prevaleciendo el interés
por investigar las diversidades asociadas al género, la cultura y las capacidades, y

las practicas pedagdgicas.
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Objetivo General: Tejer una propuesta que propicie la transformacion de actores
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socioeducativos hacia practicas pedagdgicas interdisciplinares (PPI), orientadas a
la inclusion de poblacion diversa en el contexto educativo.

Objetivos Especificos.

Caracterizar las practicas pedagodgicas (PP) desarrolladas por los actores
socioeducativos, ante las necesidades de la poblacion estudiantil diversa, en
contraste con los fundamentos epistemoldgicos, tedricos y metodoldgicos que la
sustentan.

Identificar colectivamente las posibilidades para unas PPl de los actores
socioeducativos, orientadas a la formacion de poblacion estudiantil diversa.
Visibilizar el empoderamiento de los actores socioeducativos con respecto a los
fundamentos epistemoldgicos, tedricos y metodoldgicos en los que sustentan el
desarrollo de PPI orientadas a la atencion de necesidades emergentes en la
poblacion estudiantil diversa

Materiales y Métodos:

Acogida de IAP como método cualitativo, fundamentados en (Elliot, 2000).
Implementacion de entrevistas semiestructuradas, observaciones participantes,
revision documental y preguntas problematizadoras dinamizadoras de las
discusiones o didlogos.

Resultados:

La caracterizacion de las PP, se desarrollé cimentados en Gonzalez, 2019,
asumiendo el fundamento como una representacion de la realidad que se configura

desde los sentidos subjetivos y los simbolismos en un contexto histérico cultural
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donde las vivencias acontecen. Encontrando que las practicas desde la

T, Y UNIVERSIDAD  snmurooe
Y

fundamentacién epistemoldgica, se caracterizan por la apropiacion del que sucede,
percibiendo la diferencia; desde las que separan, mas no de las que integran,
fortalecen y enriquecen el espacio educativo.

Desde lo tedrico, la poblacion estudiantil diversa se asume como un reto. Teorizan
generalizando, omitiendo y en ocasiones distorsionando lo que ocurre a los actores
afectados. Desde la fundamentacion metodoldgica; desarrollan vias intuitivas y
azarosas, donde se evidencian buenas intenciones.

Respecto al segundo objetivo, se planted inicialmente, el diagnostico sobre las
posibilidades, para una PPI en contextos de poblacion diversa. La visibilizacion del
colectivo de participantes, con formacion disciplinar diversificada, se constituy6 en
fortaleza generadora de posibilidades para transitar desde una vision fragmentada
a una perspectiva interdisciplinar de la accion pedagogica.

En lo referido al tercer objetivo, se ha entendido por empoderamiento, el ideal de la
educaciéon liberadora de Freire (2003), es decir, se buscéd el desarrollo del
pensamiento y conocimiento criticos, desde la reflexion, en este caso, de los actores
socioeducativos. Por ello, los hallazgos se plantearon desde las propuestas de
formacion elaboradas por los participantes como estrategia transversal conducente
al empoderamiento y en un segundo momento, se esbozan algunas experiencias
gue dan cuenta de alguna movilizacion conceptual y actitudinal de los actores
socioeducativos con respecto a la practica pedagogica con poblacion diversa.
Conclusiones: Asumir los fundamentos como representaciones de la realidad,

derivadas de la configuracién de sentidos subjetivos y los simbolismos del contexto
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socio histoérico cultural en el cual las vivencias acontecen, constituyé una estrategia
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atil, pues al asumirse como un mapa, una construccién social, inacabada,
generativa, que se crea, repara y mantiene continuamente, facilité el transito de una
vision de practicas pedagogicas homogeneizantes hacia unas interdisciplinares, a
partir de procesos de formacion contextuales generados desde las necesidades y
recursos identificados por involucrados.

En relacion al segundo objetivo, se concluyd, que la formacion constituye una
estrategia idonea para transitar el camino hacia la transformacion y desarrollo de
practicas pedagdgicas interdisciplinares en contextos de poblacién diversa.
Formacion disefiada por los involucrados producto del analisis critico de su practica,
fruto de una reflexion comprometida, responsable, desde la mirada de diversos
perfiles de formacioén, interdisciplinar, teniendo en cuenta la formacién disciplinar,
estudios pos graduales, experiencias laborales y disposicion para liderar procesos
de formacion.

Respecto al tercer objetivo, se concluye que el empoderamiento de los actores
sociales se refleja en la propuesta de formacion denominada centro de
acompafnamiento y didlogos interdisciplinares en y para la diversidad, constituido en
estrategia de formacién permanente. Asumido como escenario, conformado por
docentes y directivos docentes, de diferentes areas, en diferentes niveles, asi como
padres de familia con experiencia en el acompafiamiento a poblaciones diversas;
dinamizado por el dialogo entre sus miembros, entre los cuales se prevén: docentes

de diversas disciplinas, con desempefio en variados niveles, orientadores
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escolares, padres de familia (experiencia y formacién en artes, deportes y otros),
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funcionarios publicos y miembros de organizaciones que trabajen para la diversidad.

Palabras clave: Practicas pedagogicas, interdisciplinariedad, diversidad, inclusion.

ABSTRACT
Background:

This study was developed motivated by the situations and fragilities inherent
to the context of a public school, which represents the realities of the pedagogical
Practices in the face of the diversity of students; far from being interdisciplinary.
These weaknesses were revealed in the Jomtien Declaration (UNESCO, 1990);
reaffirmed at the World Education Forum in Dakar (UNESCO, 2000) and
disseminated by the UNESCO in the Open Agenda on Inclusive Education
(UNESCO, 2004). In these scenarios, discrimination problems have been exposed
in different ways, one of them directly with the practices developed by teachers and
other socio-educational agents in the school contexts.

In this scenario, the pedagogical practices had been oriented from the
planning directed by the selection, organization, and development of centralized
contents in competition standards. Planning contexts, characterized by theoretically,
epistemologically, and methodologically basing this research, involved the review of
documents translated into lights towards understanding and reflection on the
developments of this study; prevailing the interest in investigating the diversities

associated with gender, culture and abilities, and pedagogical practices.
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General Objective:
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v' To weave a proposal that promotes the transformation of socio-educational
actors towards interdisciplinary pedagogical practices (IPP), aimed at the

inclusion of a diverse population in the educational context.

Specific objectives

v To characterize the pedagogical practices (PP) developed by socio-
educational actors, considering the needs of the diverse student population,
in contrast to the epistemological, theoretical, and methodological
foundations that support it.

v" To Ildentify Collectively the possibilities for a PPI of socio-educational actors,
aimed at training a diverse student population.

v' To make visible the empowerment of socio-educational actors regarding the
epistemological, theoretical, and methodological foundations in which they
support the development of PPIs aimed at addressing emerging needs in the
diverse student population.

Materials and Methods:

It was chosen the IAP as a qualitative method based on (Elliot, 2000). It was
Implemented some semi-structured interviews, participant observations,
documentary review and problematizing questions that stimulate discussions or
dialogues.

The characterization of the PP was developed based on Gonzalez, 2019,

assuming the foundation as a representation of reality that is configured from the
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subjective senses and the symbolisms in a cultural historical context where the
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experiences occur. Finding that the practices from the epistemological foundation,
are characterized by the appropriation of what happens, perceiving the difference;
from those that separate, but not from those that integrate, strengthen, and enrich
the educational context.

From the theoretical point of view, the diverse student population is assumed
as a challenge. They theorize by generalizing, omitting and sometimes distorting
what happens to the affected actors. From the methodological foundation, they
develop intuitive and random paths, where good intentions are evident.

Regarding the second objective, the diagnosis of the possibilities for an IPP
in diverse population contexts was initially stated. The visibility of the group of
participants, with diversified disciplinary training, became a strength that generates
possibilities to move from a fragmented vision to an interdisciplinary perspective of
the pedagogical action.

Regarding the third objective, the empowerment term, has been understood as the
ideal of liberating education of Freire (2003), that is, the development of critical
thinking and knowledge was sought, from the reflection, in this case, of the socio-
educational actors. For this reason, the findings were raised from the training
proposals elaborated by the participants as a transversal strategy leading to the
empowerment and in a second moment, some experiences are outlined that show
some conceptual and attitudinal mobilization of the socio-educational actors

regarding to the pedagogical practice with a diverse population.
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Conclusions:
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To assume the foundations as representations of reality, derived from the
configuration of subjective meanings and the symbolisms of the socio-historical-
cultural context in which the experiences take place, constituted a useful strategy,
because when assuming as a map, a social construction, unfinished, generative ,
which is continuously created, repaired and maintained, facilitated the transition from
a vision of homogenizing pedagogical practices to interdisciplinary ones, based on
contextual training processes generated from the needs and resources identified by
those involved.

Regarding the second objective, it was concluded that training constitutes an
ideal strategy to travel the path towards the transformation and development of
interdisciplinary pedagogical practices in contexts of diverse populations. Training
designed by those.

involved as a result of the critical analysis of their practice, the result of a
committed and responsible reflection, from the perspective of various training
profiles, interdisciplinary, considering disciplinary training, post-graduate studies,
work experiences and willingness to lead processes deformation.

Regarding the third objective, it is concluded that the empowerment of the
social actors is reflected in the training proposal called an accompaniment center
and interdisciplinary dialogues in and for diversity, constituted in a permanent
training strategy. It assumed as a scenario, made up of teachers and teaching
directors, from different areas, at different levels, as well as parents with experience

in accompanying diverse populations; energized by the dialogue between its
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members, among which are expected: teachers from various disciplines, with
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performance at various levels, school counselors, parents (experience and training
in arts, sports, and others), public officials and members of organizations that work
for diversity.

Keywords: Pedagogical practices, interdisciplinarity, diversity, inclusion.
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