W, I UNIVERSIDAD
73&#SIMON BOLIVAR

posg/qdos |

El rol del maestro y la gamificacidon en estudiantes con
discapacidad intelectual en basica primaria de la

Fundacion Pies Descalzos

Nombres y apellidos:

Mariela Cadrazco de la Rosa

Caédigo estudiantil:

2021120032968

Trabajo de Investigacion presentado como requisito para optar el titulo de:

Maestria en Educacion

Tutor(es):
Rosmira Rubio Castro
Co-tutora:
Edna Elizabeth Aldana Rivera



W, I UNIVERSIDAD
73&#SIMON BOLIVAR

posg/ados >

RESUMEN

En la basica primaria de Institucién educativa de caracter privado, mediante
la incorporacién de actividades ludicas y digitales no siempre se traducen en
secuencias didacticas gamificadas planificadas y ajustadas a las necesidades
educativas especiales asociadas a la discapacidad intelectual, lo que genera
tensiones entre el discurso inclusivo como de la practica cotidiana y deja poco
sistematizado el rol del maestro como mediador. El estudio tuvo como objetivo
general analizar el rol del maestro en el proceso de ensefanza-aprendizaje
gamificado con estudiantes de basica primaria con discapacidad intelectual. La
investigacion se desarrollo desde el paradigma sociocritico, con disefio de
investigacion-accion educativa y enfoque mixto, aplicando una escala Likert a
docentes, una matriz de observacion en cinco sesiones y la validacién por
expertos de una secuencia didactica gamificada. Dentro de la poblacion definida,
los participantes correspondieron al subconjunto especifico de estudiantes y
docentes que fueron incluidos efectivamente en el estudio y con quienes se
aplicaron las técnicas de recoleccion de informacion. El muestreo fue de caracter
intencional o por conveniencia, en el que se seleccionaron aquellos casos que
resultaban mas pertinentes para el problema investigado. En este caso, se
tomaron como participantes 9 estudiantes asi: de los grados 3°A (6) y 3°B (3) de la
basica primaria de la Fundacion Pies Descalzos, que presentaron necesidades
educativas especiales asociadas a la discapacidad intelectual, junto con dos
docentes titulares de dichos grupos. La eleccion de estos cursos obedecio a que

concentra un numero significativo de estudiantes con esta condicion y los
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docentes manifestaron interés en participar en procesos de reflexion y mejora de

sus practicas, lo que facilité el desarrollo de un ciclo de investigacidn-accion
centrada en la ensefanza-aprendizaje gamificada. Como criterios de inclusion:
contar con un diagndéstico de necesidades educativas especiales asociado a la
discapacidad intelectual, certificado médico aportado por las familias; estar
matriculados en la institucién en el momento del trabajo de campo, pertenecer a
los grados 3°A o 3°B de basica primaria, presentar una asistencia regular a clases,
que permitiera observar su participacion en las actividades gamificadas
planificadas.

En el caso de los docentes, se incluyeron aquellos de modalidad titular de
los cursos 3° Ay 3°B, y que aceptaron participar voluntariamente en el proceso de
la investigacion. En este estudio, se excluyeron estudiantes y docentes que no
contaron con el consentimiento informado debidamente diligenciado; en el caso de
los estudiantes menores de edad, no contar con el consentimiento informado por
sus padres o acudientes, en atencién a los principios éticos que rige la
investigacion educativa. Asimismo, se excluyeron los estudiantes que, aun
teniendo diagndstico de necesidades educativas especiales, no presentaban una
condicion asociada a la discapacidad intelectual, o que no pertenecian a los
grados 3°A o 3°B de la basica primaria. De igual modo, no se incluyeron
estudiantes que presentaron inasistencias reiteradas o prolongadas durante el
periodo de aplicacién de los instrumentos.

Los resultados evidenciaron alta valoracién de la gamificacion para
motivacion, participacion y diversificacion, pero una autoeficacia intermedia para

disefiarla e integrarla de forma sistematica, ademas de percepcion limitada de
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apoyo institucional. En la observacién se identificaron fortalezas en clima de

respeto, cooperacion y coherencia curricular, y oportunidades de mejora en
apoyos y ajustes planificados y en cierres reflexivos. Conclusiones: Se evidencio
una valoracién altamente favorable de la gamificacion como estrategia pedagdgica
para incrementar la motivacion, la participacién y la diversificacion de actividades.

Este hallazgo muestra que existe una disposicion profesional concreta para
innovar, lo cual constituye una condicidén de posibilidad para la transformacién de
las practicas en clave inclusiva. Sin embargo, dicha disposicién coexiste con un
nivel intermedio de autoeficacia para disefiar e integrar la gamificacion en
secuencias didacticas estructuradas, lo que sugiere que el desafio no es de
aceptacion de la metodologia, sino de fortalecimiento de competencias de disefio
pedagaogico, articulacion curricular y evaluacion formativa.

Desde los resultados de la matriz de observacion evidencia un proceso
progresivo de la practica gamificada observada y mostré una evolucién hacia
niveles mas sistematicos a medida que se incorporaron apoyos visuales. Asi
mismo, la inclusion en contextos gamificados no ocurre por la actividad en si
misma, sino por la mediacion docente y por la capacidad del maestro para hacer
accesible el reto mediante reglas claras, tiempos flexibles, materiales adaptados y
acompafamiento constante. Finalmente, se consolida como fortaleza estructural el
clima de aula basado en el respeto y la valoracion de las diferencias, donde
ambiente favorece la participacién de estudiantes con discapacidad intelectual y
legitima la cooperacion como forma de aprender. Como oportunidad de mejora
central se identifico la necesidad de fortalecer desde el inicio el cierre reflexivo de

las sesiones, debido que se convierte la experiencia ludica en aprendizaje
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sistematizado y permite recoger evidencias, asi como de orientar ajustes en la
ensefianza.
Palabras clave: Gamificacion, educacion inclusiva, rol docente, discapacidad

intelectual
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ABSTRACT

In elementary schools operated by private educational institutions, the
incorporation of recreational and digital activities does not always translate into
planned gamified instructional sequences tailored to the special educational needs
associated with intellectual disabilities. This creates a disconnect between the
rhetoric of inclusion and everyday practice, leaving the teacher’s role as a mediator
poorly defined. The overall objective of the study was to analyze the role of the
teacher in the gamified teaching-learning process with elementary school students
with intellectual disabilities. The study was conducted from a sociocritical
perspective, using an educational action research design and a mixed-methods
approach, and involved administering a Likert scale to teachers, using an
observation matrix across five sessions, and obtaining expert validation of a
gamified teaching sequence. Within the defined population, the participants
constituted the specific subset of students and teachers who were actually included
in the study and with whom data collection techniques were applied. Sampling was
purposeful or convenience-based, in which cases most relevant to the research
problem were selected. In this case, the participants consisted of 9 students from
the 3rd-grade classes 3A (6 students) and 3B (3 students) at the Pies Descalzos
Foundation’s elementary school, who had special educational needs related to
intellectual disabilities, along with two classroom teachers from those classes.

These courses were selected because they have a significant number of
students with this condition, and the teachers expressed interest in participating in

processes aimed at reflecting on and improving their teaching practices, which
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teaching and learning. Inclusion criteria: having a diagnosis of special educational
needs associated with an intellectual disability, supported by a medical certificate
provided by the families; being enrolled at the school at the time of the fieldwork;
being in 3rd grade A or 3rd grade B of elementary school; and having regular class
attendance, which would allow for observation of their participation in the planned
gamified activities.

In the case of teachers, the study included full-time teachers of classes 3A
and 3B who voluntarily agreed to participate in the research process. In this study,
students and teachers who did not provide a duly completed informed consent
form were excluded; in the case of minors, those without informed consent from
their parents or guardians were excluded, in accordance with the ethical principles
governing educational research. Likewise, students who, despite having a
diagnosis of special educational needs, did not have a condition associated with
intellectual disability, or who were not enrolled in 3rd A or 3rd B of elementary
school, were excluded. Similarly, students who had repeated or prolonged
absences during the period when the instruments were administered were not
included. The results revealed a high regard for gamification in terms of motivation,
participation, and diversification, but only moderate self-efficacy regarding its
systematic design and integration, as well as a limited perception of institutional
support. The observation identified strengths in the climate of respect, cooperation,
and curricular coherence, and opportunities for improvement in planned support
and adjustments, as well as in reflective wrap-ups. Conclusions: A highly favorable

assessment of gamification as a pedagogical strategy to increase motivation,
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participation, and diversification of activities was evident. This finding shows that
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there is a concrete professional willingness to innovate, which constitutes a
condition of possibility for the transformation of practices in an inclusive manner.

However, this disposition coexists with an intermediate level of self-efficacy
when it comes to designing and integrating gamification into structured instructional
sequences, suggesting that the challenge lies not in accepting the methodology,
but in strengthening skills in instructional design, curriculum coordination, and
formative assessment.

The results of the observation matrix reveal a progressive development in
the gamified practice observed and show an evolution toward more systematic
levels as visual aids were incorporated. Furthermore, inclusion in gamified contexts
does not occur simply because of the activity itself, but rather through teacher
mediation and the teacher’s ability to make the challenge accessible by means of
clear rules, flexible time frames, adapted materials, and constant support. Finally, a
classroom climate based on respect and the appreciation of differences emerges
as a structural strength; this environment fosters the participation of students with
intellectual disabilities and legitimizes cooperation as a form of learning. A key area
for improvement identified was the need to strengthen the reflective wrap-up of
sessions from the outset, as this transforms the playful experience into systematic
learning and allows for the collection of evidence, as well as guiding adjustments in
teaching.

Key Words: Gamification, inclusive education, the role of teachers, intellectual

disabilities
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